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Education Beyond the Walls

istorically, colleges and universitieswith the meaning of service as it was and

have served their communities by n@¢ presented in institutional mission state-
only educating citizens, but also by proments. Service as part of institutional mis-
viding vital services to meet communitysion and philosophy has a very precise
needs. As generators of knowledge, collegeseaning. It signifies “the utilization of a
and universities are in a unique positioryniversity as an intellectual resource for
perhaps more than any other type of orgds immediate as well as broader constitu-
nization, to contribute to the alleviation oencies” (Lynton, 1995, p. 8).
social problems both locally and globally.
_Faculty work contributes to |_oroble_m_solv-AS generators of knowledge,
ing and knowledge generation within na- . " :
tional contexts through the research an%ollelges and .u.nlversmes arein
publication process. Scholarship and sef Unique position, perhaps
vice can also be instrumental in local confore than any other type of
munity pr0b|em So|ving by focusing onorganizaiton, to contribute to the
meeting needs within the community wherglleviation of social problems
the institution is located. This grass rootboth locally and globally.
kind of service mission in higher educa-
tion, however, has been minimized in reldnstitutional and disciplinary citizenship
tion to needs that seem more immediathould not be confused with what higher
and pressing at many institutions—namelgducation has historically meant by service
teaching, research, and grant procuremeas community outreach and involvement.

The local, grass-roots, community oriAs higher education has evolved, the no-

ented component of service (e.g., studetion of service as contribution to and in-
involvement in the local community throughsolvement in the local community through
coursework, faculty participation in re-teaching, research, and service (in the his-
search relevant to local community needsdric sense) has almost been completely
has almost been completely overlooked aserlooked by most faculty and goes
faculty around the nation struggle to meetnrewarded by many administrators.
increased demands for research and schol-Campuses are typically a focal point of
arship while juggling heavy teaching andhe communities in which they are housed
advising loads. “Service” in many institu-and they undoubtedly give a lot to local
tions now means faculty committee workkcommunity members. They educate citi-
and involvement in disciplinary organizazens, host cultural events, provide an arena
tions—kinds of service that are not in lindor intellectual stimulation, and are of




Service learning also
helps institutions
realize the meaning
of preparing stu-
dents for civic life—
a long held tradition
and expectation of
higher education.

located in a geographic hub in which surSER\ACE LEARN|NG

rounding communities congregate. Colleg

and universities are also criticized, how-1 HE UN|VERS|TY OF MONTANA
ever, for taking as much, if not more, than The state system of higher education in
they give to their communities. CampuseMontana is in a period of rapid change and
as “ivory towers” can lead an insular exgrowth. Public higher education was re-
istence—enjoying the benefits of existingently restructured to create a binary sys-
in a community without giving back sig-tem consisting of the two state flagship uni-
nificantly to that community—thus, creat-versities—The University of Montana and
ing tensions between “town and gown.” Montana State University-Bozeman—as

As universities grapple with the meanprinciple institutions each with satellite and
ing and enactment of public service thewffiliate campuses. Like many public insti-
look to service learning as a way to getutions, campuses within the state system
students beyond campus walls and into thedire evolving from being state supported to
local communities. Service learning, thestate assisted. Times are changing in
integration of academic study and commuMontana’s higher education system and at
nity service, is an active learning strategf¥fhe University of Montana, in particular,
that involves students simultaneously imoth in terms of student enroliment (size
academic study and community serviceand composition) and campus infrastruc-
The benefits of service learning, as a struture.
tured out-of-class activity, for students in- An important element of the change pro-
clude cognitive, moral, and psychosociatess has been dialogue among institutional
development (Boss, 1994; Kuh, Dougladeaders and faculty about organizational
Lund, & Ramin-Gyurnek, 1994). For fac-mission and philosophy. Leaders are grap-
ulty, service learning means engaged clasgling with the idea and enactment of what
rooms—students involved both theoreticallt means to be engaged in “service” by ask-
and practically in their subject matter. Foing: What is the meaning of service? Where
institutions, service learning contributes taloes it fit into the institutional mission?
constructive community and campus rela¥What has service come to mean on cam-
tions which signifies the true enactment opus? How do faculty and students enact
institutional mission. institutional goals for service?

As national and state support for educa- At The University of Montana, the presi-
tion wanes, service learning clearly illusdent has made a strong commitment to
trates what campuses are doing for themoving the University forward in a way
communities, that faculty work is mean-that engages students and faculty in their
ingful, and that students are gaining theommunities as part of the academic expe-
skills they need to participate fully in anrience. To initiate and maintain this com-
educated citizenry. Faculty and student irmitment, the president and the vice pro-
volvement in local community problemvost for academic affairs appointed a fac-
solving makes tangible the nature of scholilty committee—the Service Learning
arly pursuits and can counter the “wideWorking Group—with the charge “to make
spread perception that academic institrecommendations about the future of ser-
tions, most particularly universities, are disvice learning at The University of Mon-
connected from the concerns and needs tfna.”
society” (Lynton, 1995, p. 7)Service learn- The working group, comprised of six
ing also helps institutions realize the mearfaculty, a student, and a staff person, ad-
ing of preparing students for civic life—adressed this charge by looking at other simi-
long held tradition and expectation of highelarly situated campuses and how they de
education.




fine and integrate service learning to dde focus more on their scholarly agendas
termine (1) if service learning should bend become more active in externally
encouraged at the University, and (2) if sdunded-research and grant procurement.
in what direction the University shouldClearly, a shift in faculty culture is taking
move to implement service learning intglace at the University of Montana as is
academic life (e.g., extracurriculaithe case with many public universities.
volunteerism, service learning classes). Im- Service learning is not only a way to
mediately it was decided that a servicengage students in their academic work it
learning requirement within the generaiks also a way to help facultyrecrarte their
education requirements woukdt be an work. At a time when faculty are facing
end the committee would pursue. The contoth internal and external pressures to do
mittee focused on the benefits of servicmore with less, faculty need to find ways
learning for student learning, bridging gapt coordinate their work. Service, within
between town and gown, and integratinthe context of service learning, provides
the tripartite (teaching, research, and sefaculty a nucleus around which they can
vice) demands of faculty work. consolidate their work. Service learning can
The committee’s work culminated in thdbecome part of a classroom based research
fall of 1995 with an interim report that of-agenda, can increase student involvement
fers recommendations to the administration their course material, show the commu-
as to how service learning might be mormity active campus participation, and al-
fully integrated into undergraduate lifelow faculty to meet their own professional
Among the recommendations were: hiringeeds for public service.
a full-time person to act as a service learn- For students at the University of Mon-
ing coordinator, encourage (not require) sttana, a majority of whom are from Mon-
dents to take service learning courses, et@ana—a geographically dispersed and ra-
courage faculty to offer service learningially homogenous state—service leamin%ervice learning is
courses, recognize and reward faculty tha not only a way to engage them in leam&ndoubtedly a
offer service learning classes, cultivate inng it is also a way to involve them in 8means to enhance
terest in service learning at the departmenemmunity that is different than their OWN.4 dent learning and
tal level by identifying a faculty member inAs more students migrate to Montana forn this way ad-
each department as a contact person abbidgher education, the demographics of tharesses the never-
service learning, and avoid linking servicatudent population are starting to changeé.nding  concern
learning with the increased productivityHowever the 11,000 student population i%f how to engage
requirements of the new faculty contract (gtill predominantly white and middle-class.Students more fully,
new contract was adopted in 1995). Within the walls of the University, studentsboth theoretically ’
Service learning is undoubtedly a meariitnd a cadre of students much like them-and practically, in
to enhance student learning and in this waglves in terms of race, class, and age. Tgﬁbject matter.’
addresses the never-ending faculty concestudent population is 92 percent white and
of how to engage students more fully, bothight percent racial and ethnic minorities
theoretically and practically, in subject{of which six percent are Native Ameri-
matter. However, the faculty culture at thean). Twenty seven percent of students are
University, like many state liberal arts unifrom out of state (a number that has steadily
versities in the country, is in a state of fluincreased) which creates some diversity in
thus causing concerns for how to balanderms of geographic location, history and
teaching, research, and service. At ormilture, and socioeconomic status but the
time, University faculty were first and fore-campus is still largely based on sameness.
most teachers. Faculty are still expected When students look around campus they
teach, and teach quite well an increasirtgnd to see others who are much like them-
numbers of students. They are also expectselves.

L _______________________________________________________________| 3




As the world becomes
increasingly diverse
and globally centered,
service learning helps
educate and prepare
students for active civic
responsibility in the
“real world.”

Within a campus context that is basesklf is a service field. But the service com-
on likeness service learning is a mechpenent students need to embrace goes far
nism to expose students to people differebéyond the walls of a classroom building
from themselves. Service learning moves the University campus site—we do not
students beyond campus walls to learnimgant to intimate that service learning be-
environments that can contribute to greatemgs only to the confines of schools of
diversity of experience and socializatioeducation, sociology departments and other
than if they simply congregate in classrooniields of human services. In this culture of
with others who are much like themselveshange in higher education, service learn-
The ultimate goal of any educational insting belongs to us all for compelling peda-
tutions is to generate graduates who agegical as well as philosophical reasons.
“educated” and “prepared” to productively  The class that serves as the focus for
function in public life. As the world be-this paper is a secondary literacy strategies
comes increasingly diverse and globallgourse. The students are pre-service sec-
centered, service learning helps educate amtlary education majors, and come from
prepare students for active civic responsvery discipline on campus. There are bi-
bility in the “real world.” ology, history, and english majors, as well

In this paper we use the example of @s students of the fine arts. In some cases,
education class on literacy, entitled Literaayis is the first educational methods course
Strategies for Secondary Teachers, to they have taken. The gist of the course is
lustrate the power of service learning asta teach future educators the psychological
humanizing, democratizing, and participggrocesses of literacy and strategies for use
tory pedagogy that moves students beyoird the classroom to support high school
campus walls. We first describe the clastudent’s efforts to learn from text, lecture,
and the methods used to engage studefiite, and each other. One of the require-
in service learning. We then turn to thenents for this course is the service learn-
students’ voices as they talk about theing field experience project. The require-
service learning experiences and the imient is for the students to go into the com-
pact it had on them as learners and cithunity and volunteer their time in some
zens. Finally, we offer some conclusionaspect of literacy where they have little to
on the implications of service learning fono previous experience and there is a dem-
providing communities with students whonstrated need for service in literacy. The
are not only consumers of education, batinimum number of hours for this require-
more importantly students who are preparedent is fifteen, but many of the students
for life in a diverse world. We also discusspend thirty to sixty hours in their field
the implications of service learning for proexperience, making it truly a volunteer ef-
viding faculty with an integrated vehiclefort.
for demonstrating and presenting their work Students may self-select or self-design
as researchers, teachers, and service pteese projects. They are supported in the

viders. selection process by the service learning
office (Volunteer Action Services) which
The CIaSS provides a listing of organizations seeking

The School of Education at The Univolunteers. In addition, many calls are made
versity of Montana is a leader in the seto the professor of the course, requesting
vice learning effort from a natural procliv-help in a variety of areas, from individual
ity as well as a commitment to the learningarents needing a tutor for their child, to
aspects provided through this vehicle fdecal schools and hospitals calling for vol-
students. Indeed, the field of education itinteers. As word of this program has spread




throughout the community, so have the reions they may be discovering in their place-
quests grown. Students from this courgeents. Discussions cover everything from
are all over the community, doing work thelgow what they are doing in the field re-
never thought of doing before. Some stlates to the class work, to what they are
dents find themselves in a radio broadcasiscovering about literacy and services be-
ing booth reading the newspaper over tireg provided or not provided in their own
air for visually impaired members of theommunities. Students begin to realize that
community. Others work in youth homegheir role as an educator and as a literate
the YMCA, local hospitals, nursing homesnember of a community goes far beyond
and schools. Many choose to work on caitite boundaries of the classroom. In the
pus providing services for students witiniddle of the term, students are asked to
disabilities, typing text onto modified comwrite a reflective in-class essay on their
puters or audio taping text and lectures feervice learning experience, of about fifty
fellow university students. Other studentsinutes or three to five pages in length.
in the class provide story hours for the Id-inally, they write a field experience project
cal bookstores and library. paper recording what they did for their
In their service learning placements, stuelunteer field work, what they learned
dents work with an age range that spafiem the experience, how this experience
nursery schools to adult learning centerslates to the class discussion and readings,
and nursing homes. Students have the @md how this project relates to their feel-
portunity to work with a great diversity ofings about themselves as future educators
people who otherwise might have remaineahd citizens.
invisible members of the community. The We now turn to the student voices as
service learning placements expose studenésard in the final response papers to illus-

to a wide-range of cultural, socioeconomitrate how the service experience impactezfl . .
o . " he service learning
and racial diversity. The students are réiem as learners, citizens, and future teach;

_ ) lacements expose
spected and their work is requested by coers. Responses from the papers seem g?udents toa V\F/)ide-
munity members and organizations. Staaturally fall into three separate but inter-ran e of cultural
dents grow increasingly committed to thedependent categories of academic, philo- 9 )

: . . .. socioeconomic, and
chosen field work as they become involvesbphical and perhaps even moral gain for,

. . racial diversity.
with their placements. Many students ernitle students. They are: acial diversity

their response logs or final papers with the

commitment to continue what began aslaDemonstrating growth in the passion of

class requirement. their belief in what they are learning
The service learning project is an inte- about themselves and their education.

gral part of the course that does not take

away time from an already overloaded cu?- Understanding and bridging the gap be

riculum, but in fact, enriches the depth of tween the student posture and that of a

learning for all of the students. Classroom professional.

and professor time devoted specifically to

the organizing and arranging the field ex8 Personalizing theory and philosophy

perience project is fairly minimal. Time is  with their responsibility to the commu-

taken in class to introduce the project and nity affirming their belief in democracy.

its purpose, and help the students brain-

storm ideas for their work. Once the stu-

dents have made selections and begun their

work in the field time is taken for discus-

sions on problems, particulars, and pas-




We clearly see the
demonstration of the
seeds of this young
man’s passion about
how teaching and
learning take place.

____________________________________________________________________________________|
Passion for Teaching and Learning

The notion of the act of teaching as one of just reading text. It was filled with con-
the best ways of learning is certainly not a versation, laughter, and most impor-
new idea. It has been talked about from tantly, learning.
Socrates to Ernest Boyer of the Carnegie
Foundation for the Advancement of Teach- For people who have been teaching for
ing. Jerome Bruner (1963), a widely rea long time, the notion that student and
spected educational theorist, puts it well teacher reading text together should em-
ploy laughter as well as conversation may
...teaching is a superb way of learnbe so simplistic as to be humorous. But in
ing. There is a beautiful story about a@erry’s response, we clearly see the dem-
distinguished college teacher of physenstration of the seeds of this young man’s
ics. He reports introducing an advancegassion about how teaching and learning
class to the quantum theory: ‘| wentake place. More specifically, Jerry had the
through the theory once and looked uppportunity to discover the impact of ap-
only to find the class full of blank plying principles and strategies that we had
faces—they had obviously not undermodeled and discussed in class. He dis-
stood. | went through it a second timecusses the procedures he used to work with
and they still did not understand it. AndConnie in this way:
so | went through it a third time, and
that time | understood it.” (p. 88-89) As | gained more experience, | im-
proved upon the clarity and fluency of
But we need realistic and meaningful ways the material | read aloud. The content
of putting Bruner’s realization to work for in some of the subjects was somewhat
undergraduate students. We make the case dry. Music oF THE WoRrLD's PeopLEand
for teaching as learning as reflected by GeneraL Science both seemed to get a
student’s comments about their volunteer little boring, but | tried to spruce up
teaching efforts in the community. Jerry’s  the readings by adding conversation at
experience clearly illustrates this point. various points. The Think Aloud strat-
Jerry is a traditional student and has egy we learned in class really helped
never been out of Montana. He is respect- me out is this area. Sometimes we
ful and tries to understand the concepts put would discuss the material, and other
forth in the course, but he can't quite seem times we would make fun of the mate-
to understand why he, a math major, need rial. If | felt Connie was not following
take such a course. He chose to fulfill his the material clearly, | used the Muddi-
service learning assignment by tutoring est Point literacy strategy to help her
Connie, a student with disabilities whowas  out. | would reread any material that
having difficulty keeping up with her read-  was unclear to Connie. | always tried
ing material. At the end of the fifteen week  to keep in mind the responsibility that
assignment, Jerry describes his work with | had as a reader. This material | was
Connie: reading was vital to how well Connie
would perform in these particular sub-
Reading is power and should be cher- jects.
ished. Prior to this semester | took for
granted the ability to read. | had the Joe is another mathematics major in the
opportunity to read to a wonderfulclass who is also struggling to figure out
young lady named Connie for the fielchow literacy strategies are applicable for
experience. This experience was verllim. For his service learning project, Joe
gratifying and consisted of more tharelected to tutor one of the younger mem-




bers of the football team, at the request oing of a wonderful interaction between the
the team’s coach. Joe understands math asghior and junior members of the
he understands the particular rigors of b&niversity’s football team. As a result of
ing a college football player, so it was thdoe and Bob’s tutoring sessions, this prac-
perfect field experience for him. Joe extice has become more widespread. This is
pressed his dawning understanding of teadhdt a small example of the ripple effects of
ing and learning in this manner: authentic service learning in action in a
community.
One of the major points brought up in
class was that of relating our individua

[~ . i
expertise to a level applicable to ounBrIdgmg the TranS|t|on
students. | originally struggled with this Student to Professional

notion. | had a real hard time explain-

ing ideas, which | thought were real The second area in which the students
basic, in a level that he could compremade major gains is in the adjustment of
hend. | was speaking in a language fotheir posture from that of student to pro-
eign to him. The main idea behindessional. Senior students in education are
teaching is explaining ideas in a marfrequently reminded that upon graduation,
ner relative to the individual whom youthey will be welcomed into the field of pro-
are teaching. When | grasped this coriessional educators. Therefore, they must
cept and became fluid with speaking diegin to think like educators. Like many
Bob's level, the real teaching and learmsther concepts we attempt to convey to stu-
ing process began. | could not believdents, this simple statement must be expe-
how much faster he learned after | beienced before it is truly understood. Jenny
came a proper educator. | thoroughlis a lovely young student in the class;
believe that in order for your studentslightly older than most of the students,
to learn you need to relate the materigthough still in her twenties. She is well trav-
to them at a level in which they carelled and an exceptionally talented student.

understand you. Jenny is still struggling with deciding upon
a career in education or medicine. For hg%
Joe’s continued reflections demonstrate thablunteer placement, Jenny decided to

he really has grasped the relationship bt the Riverside Health Care Nursin% community

. the ripple effects
authentic service
%)arning in action in

tween teaching and learning. Home. Not surprisingly, she found the sta
eager to have her help and she was imme-
| feel very fortunate to have partici-diately promoted to the position of “Friend-
pated in the field experience. | havehip Club Director.” The “Friendship
taken many education classes here @tub” is a weekly activities group. Jenny
the University, yet | still had problemswas a bit surprised by her speedy promo-
relating my expertise in math to indition to the director of this somewhat unfo-
viduals at a much lower level. This wagsused and directionless group.
true until now. My field experience has Jenny describes her first few days with
helped me understand how to use nthe Friendship Club:
knowledge to benefit others.
| was confronted with apparent apathy
Joe embraced and internalized the under- and indifference in the beginning as we
standing that the difference between a math- began to read the stories. This was scary,
ematics teacher and a mathematician is the because it seemed to confirm all my
teacher’s ability to talk about the material fears. | kept at it, however, and was re-
in such a way that it can be understood by warded with a small breakthrough, and
a variety of learners. This was the begin- then the group began to get more in-




‘I now feel that this
volunteer tutoring is
one of the most
important aspects of
my education.”

volved. Then | began to try differentpersona"zing Of Theory

strategieSpPUTTING CLASSROOM THEORY
INTO PRACTICE When some of them didn't Finally, as a result of the service learning
work | discarded them and tried othergdroject, students evolve a much broader
In short, | began to teach—I began tyiew of the theories and philosophies pre-
think like a teacher. The process | werfiented in class and relate these principles
through with the Friendship Club seemt their ultimate role in a democratic soci-
like a preview of what | might go through€ty. In other words, no longer were stu-
with a class. | can see the importance §ents simply sitting in class taking the word
creating a structure that | feel comfortof the instructor for the efficacy of literacy
able with, of persevering and getting tgtrategies and th.e right of all Americans_ t(_)
know my students, and then beginningave access to literacy. They were partici-
to refine and adapt my teaching methPating in their own chosen work and were
ods for each situation. This experiencesing the theories and strategies promoted
has helped give me some confidend@ class. This service to their community
about what | will face as teacher. created an urgency and a personal reality
for the students, whereby professor and stu-
Sherry, another excellent non-tradition#lent became co-workers and a support team

student in secondary education, writes aboi@ the promotion of literacy in a demo-
her experience volunteer tutoring in thératic society. This is a richer, more au-
schools: thentic and more compassionate relation-

ship than that of lecturer to passive stu-
This experience has been very benefilent. Sally, Jerry, and Scott’s comments
cial to me. At first, | complained aboutillustrate the impact the service experience
having one more outside the class agad on their view of their place as literate
tivity that | could barely fit into my people in a multicultural democratic soci-
already complicated schedule. But afety.
ter working with these kids, | now feel ~ Sally is @ mother of four and is consid-
that this volunteer tutoring is one if theered a ‘non-traditional’ student. She is older
most important aspects of my educghan many of the other students in the class
tion. This experience was more tha@nd has quite a few responsibilities associ-
just an additional requirement. | actuated with her family. She chose to do her
ally became the teacher and enjoyed bgervice learning project at her children’s
ing a part of the learning process. Beschool. She worked with a second grade
fore this class or this field experience)oy who had just been placed in the Spe-
| thought literacy education was teachcial Education program due to his poor
ing someone how to read. Now, | knoweading ability. She had moderate success
there are many aspects to literacy sudiith this student, but as Sally says, “noth-
as listening and viewing, writing anding miraculous”. However, at the end of
communicating. As a literate membeher paper, Sally reports:
of society, | think it is important to help
others develop and broaden their lit- Along with this power [of literacy]
eracy skills. comes responsibility. It is the literate

members of the community who are

Jenny and Sherry’s service learning expe- responsible for the directions the com-
riences make clear how the transition from munity, state, and country will take. It
student to teacher had begun. is they who vote, who provide infor-

mation to others, who take stands by
writing letters to change injustices, who



must look out for the needs of thosdéence project, he elected to play his guitar
who can't see to them themselves. Lifor a variety of community groups who were
eracy skills are the fundamental elenterested in having Scott come visit them.
ment for the foundation of success ande played in nursing homes, schools, and
self-sufficiency and are the greatestospitals. This experience led him to con-
gifts a teacher can pass on to a staider a new aspect of his musical career in
dent. I am proud that | have choseaddition to variations in literacy and teach-
teaching as my career. ing that he had not considered before. At
the end of his service learning project pa-
Jerry, the mathematician, closes his pper, he writes:
per with this observation:
On the first day of class, we discussed
Through this experience | have real- what literacy was, and what it meant to
ized the impact that literate people can be literate. The first sentence describ-
have on making a difference in the lives ing literacy is ‘express your thought in
of those people with reading disabili- writing.” My thought writings are the
ties. Before working with Connie, lwas lyrics that | write for the children.
narrow minded enough to think that Thought writing is the perfect way to
only teachers and educators can make describe writing lyrics, because it defi-
a difference in improving literacy in  nitely requires a lot of thought. Another
America. The feeling of helping some- way of describing literacy is ‘share ex-
one learn and read is an experience that periences with human beings as human
is worthy of motivating others to do beings.’ This is exactly what | did by
the same. Helping someone learn and performing for the children at Head Start
read is teaching in the most simplified, and for the residents at the [nursing]
but yet the most gratifying form. Those manors.
that are willing to volunteer will find,
as | did, that they will learn more from  Literacy is community. This sentence
the experience than they can everimag- says it all. It perfectly describes why
ine. we were assigned this task as part of
this class. If everyone who was literate .
| first thought of this field experience  became involved in their community, | 100k at it as an
as a requirement for C&l 427. In re- instead of assuming someone else wlipportunity to make a
flection, however, | look at it as an op-  do it, the world would be a much betdifference in the life of
portunity to make a difference in the ter place. someone else.”
life of someone else. Working with
Connie this semester was an invaluableWhat these students’ voices demonstrate,
experience that | will always rememis the power of community service to ce-
ber. I plan to continue to help Connienent their beliefs about their own learning
out anytime | can, and | will encour-processes, clarify their visions of them-
age others to offer their time and knowlselves as educators, and highlight their role
edge to others. as literate people in a democratic society.
Service learning as a community practice,
The final quote included here is from aecessarily takes education beyond the
young man named Scott. Scott, a fine arttéassroom walls. We now want to expand
major, was somewhat of the class clowiour metaphor of education beyond the walls
He was always funny, energetic, kind, anilh embrace the implications of service learn-
had an interesting twist on everything wang not only for one class, but also for stu-
discussed in class. For his volunteer expdents, faculty, and universities as a whole.




The service learning
component of his
education integrated
the classroom learn-
ing with the skills and
awareness necessary

for high functioning in

a global and diverse
world.
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Conclusion

Education is clearly at a time of greaim. Likewise, no matter how impassioned
change and challenge with reduced fundé faculty member may be, this kind of ac-
ing and greater competition for studertive involvement in a real setting can not
dollars. The metaphor of student as coipe replicated within the classroom walls
sumer that is currently in vogue does natlone.
necessarily help the mission or position of A consistent concern among faculty
the university. The university is comingacross the country is how to engage stu-
under attack from many different constidents in a higher level of theoretical learn-
tutes, both internally and externally. Sering while also covering the density of ma-
vice learning as a pedagogy of involvemererial which they feel responsible to teach.
addresses these criticisms on both frontEhe pedagogy of service learning integrates
Service learning is such a public act, ththese concerns by providing a vehicle
community is reminded that the presenc&hereby students depth of understanding
of college students does not simply tran®f the theoretical models is applied and
late to beer drinking and football gamesadapted to real world situations. Instead of
Students are contributing members of thidae work load of the faculty member being
larger community, not just the campus conincreased, it is in fact lessened as the stu-
munity. Service learning provides the bridgédents discover their own pathways for learn-
between classroom learning and the realitgg and applying principles learned in class.
of their work in the community. Simulta-Service learning is a way for theoretical
neously students have the opportunity tanderstanding to move from the pages of
apply theoretical learning while also conbooks to real world applications. Students
tributing to community problem-solvingare able to test theories and applications
which is one of the historical missions ofather than passively accept these theories
higher education. as received truths. The irony here is that

As the world becomes more diversdpr successful classroom learning, students
service learning takes students out of theieed to actually get out of the classroom.
own context of the “ivory tower” to the Further, the increasingly diverse faculty
problems and solutions in a complex contesponsibilities of teaching, research, and
munity comprised of many different cul-service are integrated through the strategy
tures, races and classes. A clear examgié service learning. There is a clear con-
of this is the white middle class studentection between teaching and learning as
who volunteered to teach computer skillg/e have demonstrated above. Faculty mem-
at a battered women’s shelter. This younigers’ responsibility to community service
man learned far more than the skills rgs delivered in line with the true public ser-
quired to teach computer literacy. He realkice mission of higher education, rather
ized that he was offering survival skills ta¢han institutional or disciplinary service
a segment of his community that had hergke. faculty committee work). In addition,
tofore been invisible to him. His world wagfaculty members have a vehicle whereby
expanded, his mission became more urgetheir research has an outlet for testing hy-
and passionate and his skills were used potheses and solving problems in a real
a very important community service. Theather than a theoretical or clinical setting.
service learning component of his educdn order to have a high level of confidence
tion integrated the classroom learning witAbout what is being taught to students, it is
the skills and awareness necessary for highmoral responsibility of faculty to con-
functioning in a global and diverse worldtinually test the models they teach in a real
No other experience would be able to crevorld setting (i.e., the local community).
ate this reality for him and students likeéStudents participating in service learning




in a sense are advance guards and data @#rvice learning provides the impetus for
lection agents, allowing faculty a larger winthe kinds of conversations faculty want to
dow into the community than one wouldchave with their students—conversations
otherwise have time for. For example, ithat are intellectually stimulating rather
discussing early intervention reading prothan about the format and length of the
grams, a faculty member needs to advocatext paper!
what works, both to students and to the lo- Service learning engages students, fac-
cal education agencies which depend on fagiy, and the community together in a pro-
ulty for such advice and recommendationgsess of mutual problem solving. Educa-
Thus research, teaching and service comiisn takes place both within and beyond
together in a natural and organic way. Ithe walls of the classroom. Students amResearch, teach-
essence colleges and universities do not hasregaged with their communities and arghg and service
the time tonoT use service learning if fac-learning in an authentic setting. At the samgomes together in
ulty are to ever meet the ever increasingme, the community is served. The cong natural and
demands being placed upon them. tent of the course becomes real and aligtganic way.
Service learning is an integrated strabs it is used and manipulated in situatiors
egy that addresses the needs of studerdgthe student’s own choosing. Classroom
faculty and the mission of the universityexperiences alone can not create for stu-
When we think of learning and higher edudents a depth of learning and a passionate
cation, we think of collaborative learningpelief in its importance as do community-
problem solving, communication, a broadbased field experiences. Teaching, learn-
ening of one’s belief systems, the integrang, and democracy are intricately linked.
tion of knowledge, and lifelong learning. TheBy going beyond the classroom walls stu-
list goes on. Service learning transcends adédnts move beyond the rhetoric of teach-
encompasses all of these concerns. It prvideg and learning practices to the reality of
a place and time where all students can bi#e complexity of needs in a democratic
long, where the community is served ansociety.
where research is effective and appliocable.
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